
 1 

Employer Satisfaction Survey Report for Initial Programmes (2024–2025) 
 

The Employer Satisfaction Survey for Initial Programmes at the College of Education 
(CED) is a key component of the college’s continuous quality assurance and programme 
improvement processes. Conducted on an annual basis, this survey aims to assess the extent 
to which the college’s qualification and specialisation programmes prepare graduates for 
professional success within Qatar’s educational field. Specifically, the survey gathers 
feedback from employers and supervisors who directly oversee the performance of graduates 
during their first year of employment. The insights derived from this feedback play a critical 
role in refining academic curricula, enhancing teaching practices and ensuring alignment with 
Qatar’s national development priorities, as well as with professional standards set by 
accreditation bodies such as CAEP, Standard R4.2. 

Administered at the end of the Spring semester of the academic year 2024–2025, the 
survey targeted employers and supervisors of graduates across all initial teacher education 
programmes. Data collection was conducted through direct phone calls with employers, and 
the responses were analysed by the College’s Education Research Center using a four-point 
Likert scale. The survey, measured key professional competencies, including content mastery, 
pedagogical effectiveness, ethical practice, inclusivity and the integration of technology in 
teaching and learning processes. 

For 2024–2025 cycle, the overall response rate reached a commendable 75% (281 
responses out of 373 invitations), reflecting a strong level of engagement from employers and 
highlighting their recognition of the importance of evaluating the performance of the 
college’s graduates. Several academic programmes achieved outstanding response rates, most 
notably: 
 
- Bachelor’s in Special Education: 88% response rate 
- Primary Education, Secondary Education and Physical Education: response rates ranging 

between 75% and 80% 
 

These high participation rates signal the educational sector’s vested interest in 
maintaining and enhancing the quality of teacher preparation programmes. The feedback 
provided by employers is not merely a performance appraisal of graduates; it serves as a vital 
instrument for the CED in ensuring that its academic offerings remain responsive to the 
evolving needs of Qatar’s educational landscape. The results of the survey are discussed in 
detail in the sections that follow. The full survey instrument is included in Appendix (1). 
 
The Bachelor of Education in Primary Education Programme (B.Ed. Primary) 
 

For the academic year 2024–2025, a total of 83 employers participated in the 
Employer Satisfaction Survey for Graduates of the Bachelor of Primary Education (BEd 
Primary) programme. These respondents represented a diverse range of educational 
institutions, including primary schools, kindergartens and inclusive learning settings across 
Qatar. The purpose of this survey is to gauge the extent to which programme completers are 
adequately prepared to meet their professional responsibilities, in alignment with CAEP 
Standard R4. 

The survey measures a wide array of competencies essential for primary education 
graduates, including fostering high student achievement, integrating technology into teaching 
practices, promoting critical and creative thinking, supporting students with diverse needs 
and upholding ethical communication standards. Responses are recorded on a 4-point Likert 
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scale: 1 (Below Expectation), 2 (Needs Improvement), 3 (Meets Expectations), and 4 
(Exceeded Expectations). 

The analysis of employer responses reveals that the majority of B.Ed. Primary 
graduates are perceived as meeting or exceeding expectations across the assessed 
competencies. Average ratings per survey item ranged from 3.1 to 3.4, reflecting a strong 
level of employer satisfaction regarding graduate readiness for the professional demands of 
primary education. Key areas of strength highlighted by employers include: 
 
• Designing technology-enhanced lessons that extend beyond the classroom and encourage 

problem-solving. 
• Supporting students in taking intellectual risks, testing ideas and engaging in initiative-

driven learning. 
• Creating learning environments that foster positive student attitudes and enriched 

educational experiences. 
• Demonstrating respectful and inclusive interactions with students from diverse 

backgrounds. 
 

The distribution of ratings indicates that the majority of responses fall under ‘3 (Meets 
Expectations)’, with a significant proportion of ‘4 (Exceeded Expectations)’ responses in 
areas such as: Professional growth and continuous learning, integration of technology for 
instructional purposes and facilitating interdisciplinary learning with real-world relevance. 

Nevertheless, a minority of responses, particularly in competencies related to 
supporting students with special learning needs and using student data to inform instructional 
planning, indicated ratings of ‘2 (Needs Improvement)’. These findings highlight specific 
areas where additional support and professional development may be required to further 
elevate graduates’ instructional efficacy. 

The CED adopts a systematic approach to utilising employer feedback in its 
programme evaluation and enhancement processes. The survey results are analysed by the 
Education Research Centre and feed into the Programme Assessment Brief, informing 
strategic curricular adjustments and targeted professional development initiatives. Based on 
the current findings, the following priority actions have been identified: 

 
• Enhancing field experiences and coursework that focus on differentiated instruction for 

diverse learning needs. 
• Strengthening training on data-driven instructional planning and formative assessment 

practices. 
 
The Bachelor of Education in Secondary Education programme (B.Ed. Secondary) 
 

For the academic year 2024–2025, a total of 99 employers participated in the 
Employer Satisfaction Survey for Graduates of the Bachelor of Secondary Education (B.Ed. 
Secondary) programme. These respondents represented a broad range of educational 
institutions, including secondary schools and specialised centres across Qatar. The survey 
aligns with CAEP Standard R4, designed to evaluate how effectively programme completers 
are prepared for their assigned responsibilities within the educational sector. 

The survey assesses key competencies critical for secondary education graduates, 
including fostering high academic achievement, supporting students with diverse needs, 
integrating technology into instructional practices, promoting critical and creative thinking, 
and upholding ethical and inclusive communication standards. Responses are captured on a 
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4-point Likert scale: 1 (Below Expectation), 2 (Needs Improvement), 3 (Meets Expectations), 
and 4 (Exceeded Expectations). 

The analysis of employer responses reveals a mixed profile of satisfaction. The 
majority of B.Ed. Secondary graduates are perceived as meeting expectations across core 
competencies, with average ratings per survey item ranging between 3.0 and 3.3. Key 
strengths identified by employers include: 
 
• Creating supportive learning environments that foster student engagement. 
• Demonstrating a commitment to professional growth and continuous learning. 
• Facilitating technology-rich lessons and encouraging problem-solving in real-world 

contexts. 
 

The distribution of responses indicates that ratings of ‘3 (Meets Expectations)’ 
dominate the feedback, with ‘4 (Exceeded Expectations)’ responses noted in competencies 
such as: Professional growth and initiative, facilitating positive classroom environments, 
integration of technology for instructional planning. Still, the data also highlights a notable 
proportion of ‘2 (Needs Improvement)’ responses, particularly in: Supporting students with 
specific learning needs, using data effectively for instructional decision-making, encouraging 
critical and creative thinking skills among students. A small percentage of responses (ranging 
from 5–10%) rated graduates as ‘Below Expectation (1)’ in competencies such as 
differentiated instruction and engaging students with global and local issues. This suggests 
areas where more targeted intervention is needed to elevate graduates' instructional 
effectiveness and inclusivity practices. 

The CED employs a structured approach to programme enhancement, using employer 
feedback as a critical input for curriculum and practicum adjustments. The survey findings 
are analysed by the Education Research Centre and integrated into the Programme 
Assessment Brief, ensuring continuous alignment with stakeholder expectations. Priority 
actions identified based on the current findings include: 

 
• Expanding practicum opportunities that focus on inclusive education strategies and 

differentiated instruction. 
• Strengthening coursework in data-driven instructional planning and formative assessment 

techniques. 
 
The Bachelor of Education in Special Education (B.Ed. SPED) 
 

For the academic year 2024–2025, a total of 14 employers participated in the 
Employer Satisfaction Survey for Graduates of the Bachelor of Education in Special 
Education (B.Ed. SPED) programme. These respondents represented a diverse range of 
educational institutions, including mainstream schools and specialised centres for students 
with disabilities. The survey, aligned with CAEP Standard R4, is designed to assess how well 
programme completers are prepared for their professional responsibilities in inclusive 
educational environments. 

The survey measures key competencies expected of B.Ed. SPED graduates, including 
fostering high learning expectations, supporting students with diverse needs, integrating 
technology into instruction, promoting critical thinking and problem-solving and maintaining 
professional ethics. Respondents evaluated graduates using a 4-point Likert scale: 1 (Below 
Expectation), 2 (Needs Improvement), 3 (Meets Expectations), and 4 (Exceeded 
Expectations). 
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The employer feedback indicates that B.Ed. SPED graduates are generally meeting or 
exceeding expectations across all assessed competencies. The average ratings per item ranged 
between 3.1 and 3.5, reflecting strong overall employer satisfaction with graduates’ 
preparation. Employers identified the following key strengths: 
 
• Designing and delivering technology-rich lessons that extend learning beyond the 

classroom. 
• Encouraging students to take intellectual risks, explore ideas, and develop problem-

solving skills. 
• Creating inclusive learning environments that foster positive student engagement. 
• Demonstrating ethical and inclusive communication practices with students and 

stakeholders. 
 

The rating distribution shows that the majority of responses fall under ‘3 (Meets 
Expectations)’, with a substantial portion of ‘4 (Exceeded Expectations)’ responses in areas 
such as: professional growth and initiative, effective use of technology in instructional 
planning, addressing real-world educational issues with relevance to the Qatari context. Still, 
a small subset of responses indicated ‘2 (Needs Improvement)’ ratings, particularly in 
competencies related to: supporting students with specific learning needs and using data and 
evidence to inform instructional planning. 

These findings suggest that while B.Ed. SPED graduates are well-prepared for their 
roles, there is scope for targeted improvement in data-driven decision-making and 
differentiated instructional strategies. 

The CED systematically integrates employer feedback into programme evaluation and 
enhancement processes. Survey results are analysed by the Education Research Centre and 
inform the Programme Assessment Brief, which guides strategic curricular revisions and 
professional development initiatives. The following priority actions have been identified: 

 
• Strengthening coursework and practicum components that focus on differentiated 

instruction and inclusive educational practices. 
• Enhancing graduate training in data literacy and evidence-based instructional decision-

making. 
• Expanding professional development opportunities related to educational technologies 

and global best practices in special education. 
 
The Bachelor of Education in Art Programme (B.Ed. Art) 
 

For the academic year 2024–2025, a total of 7 employers participated in the Employer 
Satisfaction Survey for Graduates of the Bachelor of Education in Art (B.Ed. Art) 
programme. These respondents represented a variety of educational institutions, including 
primary and preparatory schools with dedicated art education streams. The survey aligns with 
CAEP Standard RA4, aiming to assess the extent to which B.Ed. Art graduates are prepared 
for their professional responsibilities in fostering artistic literacy, creativity and inclusive 
learning environments. 

The survey evaluates a comprehensive set of competencies essential for art educators, 
including fostering high expectations for student achievement, designing technology-rich 
learning experiences, promoting creative problem-solving and supporting students with 
diverse needs. Employers rated graduates on a 4-point Likert scale: 1 (Below Expectation), 2 
(Needs Improvement), 3 (Meets Expectations), and 4 (Exceeded Expectations). 
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The analysis of employer responses indicates that B.Ed. Art graduates are generally 
meeting or exceeding expectations, with average item ratings ranging from 3.0 to 3.3. 
Strengths identified by employers include: 

 
1. Creating supportive learning environments that foster student engagement and creativity. 
2. Encouraging students to engage in problem-solving and initiative-driven learning. 
3. Demonstrating ethical and inclusive communication practices within the classroom. 
 

The rating distribution shows that the majority of responses fall under ‘3 (Meets 
Expectations)’, with a notable proportion of ‘4 (Exceeded Expectations)’ responses in 
competencies such as: creating inclusive and positive learning environments, promoting 
collaborative and respectful interactions among students, pursuing opportunities for 
professional growth and innovation in art education. 

Still, some responses reflected ‘2 (Needs Improvement)’ ratings, particularly in: 
supporting students with specific learning needs in the art classroom, and using data and 
evidence to inform instructional planning and assess student learning outcomes. 

These findings suggest that while B.Ed. Art graduates are adequately prepared for the 
general expectations of their roles, there is room for targeted improvements in differentiated 
instruction and data-informed teaching practices within the context of art education. 

The CED integrates employer feedback into its programme evaluation cycle, ensuring 
continuous alignment with field expectations. The survey results are analysed by the 
Education Research Centre and inform the Programme Assessment Brief, which guides 
curriculum adjustments. Based on the current findings, the following actions are prioritised: 

 
1. Strengthening coursework and practicum experiences focused on differentiated 

instructional strategies for diverse learners in art education. 
2. Enhancing graduate preparation in data-driven instructional planning and formative 

assessment of creative work. 
3. Expanding professional development offerings related to technologies in art education 

and global best practices in fostering artistic literacy. 
 
The Bachelor of Physical Education Programme (B.Ed. Physical) 
 

For the academic year 2024–2025, a total of 41 employers participated in the 
Employer Satisfaction Survey for Graduates of the Bachelor of Education in Physical 
Education (B.Ed. Physical) programme. These respondents included school principals and 
physical education supervisors across a range of educational institutions, including primary, 
preparatory and secondary schools. The survey, aligned with CAEP Standard R4, assesses the 
degree to which programme completers are prepared for their professional responsibilities in 
promoting physical literacy, health and inclusive education. 

The survey measures a comprehensive range of competencies, including fostering 
high academic and physical achievement, integrating technology into physical education (PE) 
instruction, supporting students with diverse needs and promoting ethical communication and 
inclusive practices. Employers evaluated graduates on a 4-point Likert scale: 1 (Below 
Expectation), 2 (Needs Improvement), 3 (Meets Expectations), and 4 (Exceeded 
Expectations). 

The feedback indicates that the majority of B.Ed. Physical graduates are perceived as 
meeting expectations, with average item ratings ranging from 3.0 to 3.3. Employers 
highlighted the following strengths: 
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• Designing technology-enhanced lessons that extend physical learning experiences beyond 
traditional environments. 

• Encouraging students to engage in intellectual risk-taking and problem-solving within PE 
contexts. 

• Creating inclusive and supportive learning environments that foster positive student 
engagement. 

• Demonstrating ethical, inclusive communication with students and colleagues. 
 

The distribution of ratings reveals that most responses are concentrated at ‘3 (Meets 
Expectations)’, with a notable portion of ‘4 (Exceeded Expectations)’ in competencies related 
to: professional growth and continuous improvement, creating positive and supportive PE 
environments, and effective use of technology for instructional planning and student 
engagement. 

Still, some competencies, particularly supporting students with special learning needs 
and using data to inform instructional practices, received a noticeable number of ‘2 (Needs 
Improvement)’ responses. Additionally, a small percentage of responses (around 5–10%) 
indicated ‘1 (Below Expectation)’, specifically in differentiated instruction and collaborative 
problem-solving domains. 

The CED systematically incorporates employer feedback into its programme 
evaluation and enhancement processes. The survey results are analysed by the Education 
Research Centre and inform the Programme Assessment Brief, guiding continuous 
programme refinement. Key improvement actions identified include: 

 
• Enhancing coursework and practicum experiences focused on differentiated instruction 

and inclusive physical education strategies. 
• Providing targeted professional development on data-informed instructional planning 

within PE contexts. 
• Expanding opportunities for graduates to engage with emerging technologies in physical 

education and health promotion. 
 

Diploma in Primary Education (Dip. Primary) 
 

The Employer Satisfaction Survey for the Dip. Primary Programme collected 
feedback from 8 school principals and supervisors, providing targeted insights into the 
graduates’ professional readiness and teaching competencies. The overall results indicate a 
high level of employer satisfaction, with average ratings across key performance domains 
ranging between 2.88 and 3.62 on a 4-point Likert scale. Graduates were particularly 
commended for their ability to foster respectful collaboration among students from diverse 
backgrounds, which received the highest rating of 3.62. This reflects the Diploma 
programme’s strong emphasis on inclusive classroom practices and the graduates’ readiness 
to manage culturally diverse learning environments effectively. Graduates’ competencies in 
promoting critical and creative thinking, decision-making and problem-solving were also 
highly rated, averaging 3.38, alongside their ability to design technology-rich lessons that 
encourage students to investigate problems beyond the classroom, which likewise scored 
3.38. These ratings suggest that Diploma graduates possess robust pedagogical skills that 
align well with the demands of contemporary education in Qatar.  

Although the overall satisfaction level is notably high, the survey indicated that the 
graduates’ ability to engage students in exploring career options in Qatar and global markets, 
while satisfactory at 3.12, remains an area for potential enhancement. This highlights an 
opportunity to strengthen curricular links between academic learning and real-world career 
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contexts, ensuring that graduates are equipped to guide students in understanding and 
navigating Qatar’s evolving labour market. In short, the survey findings affirm that the 
Primary Education Diploma programme is effectively preparing graduates with the 
pedagogical, ethical, and intercultural competencies necessary for Qatar’s educational sector. 
These insights will support ongoing programme development to maintain and elevate the 
high levels of employer satisfaction. 
 
Diploma in Secondary Education (Dip. Secondary) 
 

The Employer Satisfaction Survey for the Sec. Primary Programme collected 
feedback from 8 school principals and supervisors, offering detailed insights into the 
graduates’ professional competencies and classroom effectiveness. The survey results 
indicate a high level of employer satisfaction, with average ratings across key performance 
domains ranging between 3.12 and 4.00 on a 4-point Likert scale. Graduates were 
particularly praised for fostering respectful collaboration among students from diverse 
backgrounds, which received an outstanding average rating of 3.88. This reflects the 
programme’s success in preparing teachers to create inclusive, culturally sensitive classroom 
environments—an essential competency in Qatar’s diverse educational landscape. In 
addition, graduates’ abilities to promote critical and creative thinking, decision-making, and 
problem-solving were highly rated at 3.62, demonstrating their effectiveness in encouraging 
higher-order thinking skills in students. Similarly, their capacity to design technology-rich 
lessons that extend students’ learning beyond traditional classroom boundaries received an 
identical rating of 3.62, indicating a strong integration of modern educational technologies 
into teaching practices.  

While the overall satisfaction levels are notably high, the survey also revealed that 
graduates’ ability to engage students in exploring career options in Qatar and global markets, 
scored slightly lower at 3.38. This suggests an opportunity to further enhance curriculum 
components that bridge classroom instruction with real-world career contexts, equipping 
graduates to better prepare students for the evolving demands of the labour market. In 
summary, the survey findings affirm that the Secondary Education Diploma programme is 
highly effective in producing graduates who are pedagogically competent, ethically grounded 
and adept at fostering inclusive and engaging learning environments. Nonetheless, the 
feedback highlights areas for continuous curriculum enhancement, particularly in linking 
academic content with career-related learning experiences. These insights will guide future 
programme development, ensuring graduates continue to meet and exceed employer 
expectations in Qatar’s educational context. 
 
Diploma in Special Education (Dip SPED) 

 
For the academic year 2024–2025, a total of 14 employers participated in the survey 

for the Diploma in Special Education (Dip SPED). These respondents represented a diverse 
range of educational institutions, including mainstream schools and specialised centres for 
students with disabilities. The analysis of employer responses indicates that the majority of 
Dip SPED graduates are perceived as meeting or exceeding expectations across the assessed 
competencies. Average item ratings ranged between 3.1 and 3.5, suggesting strong overall 
employer satisfaction with graduate performance. Key areas of strength highlighted by 
employers include: 
 
• Designing technology-rich lessons that extend beyond the classroom context. 
• Encouraging students to take intellectual risks and engage in problem-solving. 
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• Creating learning environments that foster positive student attitudes and experiences. 
• Demonstrating ethical and inclusive communication practices. 
 

The distribution of ratings reveals that scores of ‘3 (Meets Expectations)’ dominate 
the feedback, with a notable proportion of ‘4 (Exceeded Expectations)’ responses, 
particularly in areas related to: 

 
• Professional growth and initiative. 
• Use of technology to access and manage student learning information. 
• Focus on real-world topics and global relevance in teaching practices. 

 
Still, a minority of responses indicated a ‘Needs Improvement (2)’ rating in 

competencies such as supporting students with specific learning needs and using data to 
inform instructional planning. These findings suggest that while graduates are broadly well-
prepared, there remains room for enhancement in data-driven decision making and 
personalised instructional strategies. The CED actively integrates employer feedback into its 
programme evaluation and enhancement processes. The survey results are analysed by 
the Education Research Centre and inform the Programme Assessment Brief, guiding 
curricular revisions. Based on the current findings, the following improvement actions are 
prioritised: 

 
1. Strengthening coursework and practicum experiences focused on differentiated 

instruction and personalised learning strategies. 
2. Enhancing training on data literacy and evidence-based instructional planning. 
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Appendix 1: Employer Satisfaction Survey for Graduates in Initial Programmes  
 

 علاطتسلااب ف+رعتلا ةقرو

Survey Information Sheet 

 

Survey title 

 

Employer Satisfaction Survey for Initial 

Programs Graduates 

 

 NOPرخ نع لمعلا باCDأ اضر علاطتسا

 صصختلاو ليUأتلا جمارب

 

 علاطتسلاا ناونع

 

Survey description 

 

This survey aims to enhance the quality 

of the College of Education's programs 

by tracking the development of 

graduates from qualification and 

specialization programs one year after 

their graduation and evaluating the 

quality of their professional 

performance. 

 

deفد Uإ علاطتسلاا اذkl وجتNجمارب د pةيل 

 جمارب NOPرخ روطت ةعvاتم للاخ نم ةيبstلا

 ،مyجرخت نم ماع دعv صصختلاو ليUأتلا

 .��لما م�eادأ ةدوج مييقتو

 

 علاطتسلاا فصو

 

CAEP’s standard related to 

this survey 

 

R4.2 

 

  علاطتسلااب طبترلما )CAEP( رايعم

 

Survey distribution date 

 

End of Spring semester 

 

�eعي�رلا لصف ةيا 

 

 علاطتسلاا عZزوت دعوم

 

Target groups of the survey 

 

Employers or Supervisors of Initial 

Program Graduates 

 

 جمارب NOPرخ �lع نوفرشلما وأ لمعلا باCDأ

 صصختلاو ليUأتلا

 

 علاطتسلاا نم ةفدdeسلما تائفلا

 

Individuals responsible for 

distributing the survey 

 

Student Affairs Office 

 

 بلاطلا نوؤش بتكم

 

 عZزوت نع ةلوؤسلما ةjklا

 علاطتسلاا

 

Survey distribution method 

 

Online Survey 

 

 ي�وstكلا علاطتسا

 

 علاطتسلاا عZزوت ةقpرط

 

Individuals responsible for 

analyzing survey results 

 

Education Research Center 

 

 ةNوبstلا ثوحبلا زكرم

 

 جئاتن ليلحت نع ةلوؤسلما ةjklا

 علاطتسلاا

 

Method of utilizing survey 

results 

 

Results contribute to the Program 

Assessment Brief 

 

 

�
ُ

 "جمانt¡لا مييقت زجوم" دادعإ �P جئاتنلا مyس

 

 علاطتسلاا جئاتن مادختسا ةقpرط

 

Survey review frequency 

 

Annually 

 

 اNًونس

 

 علاطتسلاا ةعجارم ةpرود

 

Individuals responsible for 

reviewing the survey 

 

The Office of the Assistant Dean for 

Student Affairs. 

 

  بلاطلا نوؤشل دعاسلما ديمعلا بتكم

 

 ةعجارم نع ةلوؤسلما ةjklا

 علاطتسلاا

 

 



 10 

 

Cتاميلع 

 

Instructions 

 

  :فرشلما / ريدلما يز$زع

 سMردتلا J: KLمتلا GHع ةردق تاذ تاءافك ج$رختب ةم:6لم ةيب67لا ةيل1 نإ

 ر$وطتل ةرمتسلما اندو[ج نم ءزجكو ،ة$وب67لا ةدايقلاو TUلعلا ثحبلاو

 اننإف ،راطلإا اذKL f انسفنأ GHع هانعطق د[ع GHع ةظفاحمللو انجمارب ةدوج

 يsاديلما لمعلا بكرب اوقحتلا نمم نJج$رopا روطت ةعmاتمب امئاد موقن

 مكتطاحإ دونو .لامعا نم نومدقي ام ةيعون GHع علاطلاا KL انم ةبغر كلذو

 ة$وقتو نJسحت GHع لمعتس ا�� اننودو:6س �Uلا ةعجارلا ةيذغتلا نأب املع

 �7ع� يذلا مقرلا رايتخا �Hري ،هاندأ سايقلما مادختساب .ةيميدا1لأا انجمارب

mكئادأ نع لضفأ ل�ش KL يوب67لا لا��ا.  

 

 

Dear Supervisor,  

The College of Education at Qatar University is strongly committed 

to producing graduates who pursue excellence in teaching, 

scholarship and leadership. As part of our ongoing efforts to 

improve the quality of our programs and maintain our 

commitment to this framework, we like to follow up on our 

graduates early in their careers, and learn about the quality of their 

performance. The feedback we receive from you will be used in 

refining and strengthening our programs.  Using the scale below, 

please select the number that best reflects your performance in the 

educational field.  

 

 

علاطتسلاا سايقم  

Survey Scale 

1 2 3 4 

 تاعقوتلا قوفي تاعقوتلا ققحي نJسحت ²Hإ جاتحي عقوتلما نم لقأ

Below Expectation Needs Improvement Meets Expectations Exceeded Expectations 
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علاطتسلاا  

Survey 
ةيYZلجنلإا ةغللاب ةرابعلا ةيUرعلا ةغللاب ةرابعلا  4 3 2 1 

 ،تا$وتسلما GHعأب بلاطلا عيمج ميلع« GHع صرحي .1

 كلذ KL حاجنلا قيقحتو

Ensures that all students learn at a high level and achieve 

success 

    

 ملعتلل ةصاopا تاجايتحلاا يوذ بلاط معدي .2

 قرطلا فلتخمب

Supports students with special learning needs to learn in 

different ways   

    

 ÄÅًعم وذ نو�ي نأ بجي سردلا عوضوم نأ كردي .3

oبلاطلا عيم� 

Recognizes that subject matter must be meaningful for all 

students 

    

 نم بلاطلا عيطتس� ةمعاد ةيميلع« ةئËب قلخي .4

 م�Ïادقتعمو ،م�Îارآو ،مfرا�فأ ةكراشم ا[للاخ

Creates supportive learning environments in which 

students’ ideas, beliefs and opinions are shared and 

valued 

    

 موقي يذلا صصختلا /ميلعتلل سامoÓا ھيدل .5

 ھسMردتب

Has enthusiasm about teaching/subject area     

اما67حا يدبي .6
ً

     Shows respect for individual and cultural differences ةفلت�pا ةيفاقثلا قورفللو بلاطلل 

     Provides care and support for students بلاطلل معدلاو مامتfلاا حنمي .7

     Reflects critically on professional practice ةين[لما ھتاسرامم لوح دقانلا لمأتلاب ج$رopا موقي .8

 ثحبلا نم ةدمتسلما سMردتلا تايجيتا67سا روطي .9

 TUلعلا

Develops research-proven teaching strategies     

 تا�7خ ةعجارمو طيطختل بلاطلا تانايب مدختس� .10

 ملعتلا

Uses student data to plan and review learning 

experiences 

    

     Engages in reflective practices ي«اذلا لمأتلا تاسرامم KL ج$رopا طرخني .11

اين[م روطتلا نم ھنكمت �Uلا ةحاتلما صرفلا منتغ� .12
ً

 

 رمتسلما ميلعتلا KL ةكراشلماو

Pursues opportunities to grow professionally and 

participate in life-long learning 

    

     ãpäåU Engages in personal and professional developmentلاو âUلما ر$وطتلا KL طرخني .13

 تايلاعفلاو لصاوتلا فقاوم KL ةلاعف ةغل مدختس� .14

 ةيعامتجلاا

Uses effective language in communicative situations and 

various social functions 

    

     Collaborates with colleagues to give and receive help م�çم ةنوعلما يقلتو م�Ïدعاسلم ھئلامز عم نواعتي .15

 KL مfاسMو èåUاردلا فصلا KL ةيباجيا ةئËب رفوي .16

 ل�ك ةسردلما KL و�oا اذf لثم GHع ةظفا�Óا

Provides a positive climate in the classroom and participates 

in maintaining such a climate in the school as a whole 

    

 عم طبترلما ãpäåUلا لمعلا زاجنا GHع لمع� .17

 ھتايلوأو ھفادfأ

Meets personal work-related goals and priorities     

     éL Contributes towards professional teamsام�oا لمعلا KL لاعف ل�شm مfاس� .18

 ملع« معدل عمت��او ²Lاfلأا عم ةلاعف تاقلاع ÄUبي .19

 بلاطلا

Builds relationships with families and the broader community 

to enhance student learning 

    

 ةيقلاخلأا ةيلوؤسلما لمحت أدبلم اقفو ج$رopا لمع� .20

 ةين[لماو

Meets ethical accountability and professional requirements     
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 مييقتلاو ةعmاتلما جئاتن GHع اfدع� �Uلا سوردلا زكرت .21

 ةقباسلا سوردلا نم ةدافتسلما ةعجارلا ةيذغتلاو

Lessons based on monitoring, assessment, and student 

feedback from previous lessons are developed 

    

 عم ا[مدختس� �Uلا سMردتلا تايجيتا67سا مءلاتت .22

 ةقبطلما ëìانلما J7ياعم

Teaching strategies appropriate for Curriculum Standards are 

used 

    

 GHع بلاطلا ثoÓ تاودلأاو رداصلما عMوطتب موقي .23

 ةيميلعتلا ةيلمعلا KL جامدنلاا

A range of materials and resources are utilized to engage 

students 

    

 مييقتل رداصلماو تارا[لما نم J7ثكلا مدختس� .24

 ا�íلع تلايدعتلا ءارجإ وأ سوردلا

A variety of skills and resources are used to evaluate and 

modify lessons 

    

 ةيعامجو ةيدرف ةيميلع« تايجيتا67سا مدختس� .25

 ةعونتم

Varied individual and group learning strategies are used.     

 ةددعتمو ةعوبطلما سMردتلا لئاسو مدختس� .26

 .تن67نلااو ةينو67كللااو طئاسولا

  Print, multimedia, online, and electronic teaching resources 

are used. 

    

 ة$وغللا تارا[لما KL لصاoÓا روطتلا GHع فرع� .27

 ا[عmات$و ةبلطلا ىدل ةيباسoÓاو

Language, literacy, and numeracy development are identified 

and monitored 

    

 دعMو ةيميلعتلا ھبلاط تاجرخم مييقتب موقي .28

 ةسردلما ةسايسل اقفو ا�çع ر$راقتلا

Students’ learning is assessed and reported using methods in 

line with school policies 

    

 نع ةمزلالا ةعجارلا ةيذغتلا ھبلاط ءاطعإب موقي .29

 م[ل ھمييقت جئاتن

Clear, accurate and concise feedback on the outcomes of 

assessment is provided to students 

    

     .Assessments are reviewed for continued appropriateness ا�ðمئلام نم دكأتلل مييقتلا جئاتن ةعجارمب موقي .30

 ةئËب قلop كلذو تاينقتلاب ةمّعدلما سوردلا ممصي .31

 بلاطلا ةدعاسلم فصلا ةئËب نم اقمع ò7كأ ةيميلع«

 .ا[ل ةمئلالما لولoÓا داجيóو تلاكشلما ديدحت GHع

Technology-rich lessons are designed to take students beyond 

the school environment to investigate problems and propose 

possible solutions 

    

 ھيف67لاو لمعلا اياضق GHع ھبلاط علاطا GHع صرحي .32

 قاوسلأاو يرطقلا لمعلا قوس تاجايتحا GHعو

 ةيلماعلا

Students are involved in examining the nature of work and 

leisure, work/career options in Qatar, and in global markets 

    

 ةيكذلا ةفزا��ا GHع ھبلاط عي�GH »ãع صرحي .33

 ةردابلما مامز ذخاو را�فلأا ب$رجتو

Students are supported in taking intellectual risks, testing 

ideas, and using initiative 

    

 ²Hا لوصولل ةثيدoÓا ايجولونكتلا لئاسو مدختس� .34

 ا[عم لماعتلاو ةبلطلا ملع« نع تامولعم

ICT is used to access and manage information on student 

learning. 

    

 ëìانلما J7ياعلم اقفو ملعتلا فادfأ ديدحت GHع لمع� .35

 ةيسردلما ëìانلماو ةينطولا

Learning goals in Curriculum Standards and school-based 

curricula are identified 

    

36. �ãع ھبلاط ع�GH كفتلاJ7 ادبلإاéL تارارقلا ذاختاو 

 تلاكشلما لح تارا[مو

Critical and creative thinking, decision making and problem 

skills are promoted 

    

 م[ضعm عم نواعتلا GHع ھبلاط عي�GH »ãع لمع� .37

 .ةيفاقثلا م�Ïايفلخ GHع رظنلا ضغm ما67حاب ضعبلا

Students are encouraged to interact respectfully with others 

including those with diverse backgrounds 

    

لاعافت يرجي .38
ً

لاصاوتو 
ً

 حوتفم ل�شm ةبلطلا عم 

 ةيقلاخلأا بناو�oا éLار$و فصنمو

Interaction and communication are conducted in an open, 

inclusive, equitable and ethical way 
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 عيضاومب ىوت�Óا تاعوضوم طõر GHع زكري .39

 يلماعلاو �ÓGLا عمت��اب ةلص تاذ اياضقو تلاكشمو

Focuses across subject areas on topics, problems, and issues 

relevant to local, national and global communities 

    

 تاfاجتا TUنت ةيميلع« ةئËب قلخ GHع دعاس� .40

 .ةيميلعتلا م�Ïا�7خ معدتو ةيباجيلإا بلاطلا

Learning environment that fosters students’ positive attitudes 

and learning experiences is created. 

    

 

 

 

 

 

 

 

 

 


